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Abstract: In this paper, the specifics and opportuni-
ties for attaining the objectives of physical and health
education in outdoor schools are examined. A well-or-
ganized outdoor school offers the chance for students’
personalities to develop holistically and acts as a form of
pedagogical opposition to the overemphasis on schools’
educational roles, where its educational purpose is ne-
glected. Due to the existence of physical activities and
the exposure of pupils to the outdoors, an outdoor school
is unmatched in accomplishing health and recreational
goals, making up for certain shortcomings in the educa-
tional role of schools generally. The foundations of out-
door education can be found in the writings of illustrious
pedagogical pioneers like John Locke, Pestalozzi, and
J.J. Rousseau. Its importance in modern pedagogical
science is rising as a result of its potential for an integra-
tive approach, interactive educational activity, and inte-
grated attainment of educational and ecological goals.

Keywords: outdoor school, holistic personal develop-
ment, health and recreational goals, interactive education.

INTRODUCTION

The implementation of physical and health education
involves the participation of family, preschool institutions,
schools, physical education organizations, sports clubs,
and mass media. When it comes to meeting the goals and
objectives of physical and health education in schools, the
most significant role belongs to physical education classes.
However, it is more than evident that schools (including
physical education classes) are losing their monopoly in
achieving the goals and objectives of physical and health
education, leading to increasingly vocal appeals from teach-
ers for the improvement of physical education classes. It is
evident that the level of physical activity among school-age
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Apstrakt: U radu se analiziraju specificnosti i mogué-
nosti ostvarivanja ciljeva i zadataka fizicko-zdravstvenog
vaspitanja u skoli u prirodi. Dobro organizovana, skola u
prirodi pruza mogucnost celovitog razvoja licnosti uce-
nika i predstavlja svojevrstan pedagoski otpor prenagla-
Senoj obrazovnoj ulozi Skole, pri cemu se njena vaspitna
funkcija marginalizuje. Osim toga Sto Skola u prirodi
kompenzuje odredene slabosti u ostvarivanju vaspitne
uloge Skole uopste, zbog prisutnosti fizickih aktivnosti i
boravka ucenika u prirodi ona je neprikosnovena kada je
rec o realizaciji zdravstveno-rekreativnih ciljeva. Ideja o
nastavi u prirodi ukorenjena je u ucenjima cuvenih peda-
goskih klasika od XVII do XIX veka (J.A.Komenski, Dz.
Lok, Z. 7. Ruso i J. H. Pestaloci) a zbog mogucnosti in-
tegrativnog pristupa, interaktivnog vaspitnog rada, kao
i integrisanog ostvarivanja vaspitnih sa ciljevma ekolos-
kog vaspitanja njena aktuelnost u savremenoj pedagos-
koj nauci sve vise dobija na znacaju.

Kljuéne reci: skola u prirodi, celovit razvoj licnosti,
zdravstveno-rekreativni ciljevi, interaktivni vaspitni rad.

Uvob

U realizaciji fiziCko-zdravstvenog vaspitanja uce-
stvuju porodica, predskolske ustanove, $kole, organi-
zacije za fizicku kulturu, sportska drustva, klubovi kao
1 mas-mediji. Kada je re¢ o ostvarivanju zadataka fizic¢-
ko-zdravstvenog vaspitanja u $koli najznacajnije mesto
pripada nastavi fizickog vaspitanja. Ipak, vise je nego
oc¢igledno da Skola (i nastava fizickog vaspitanja) gubi
monopol po pitanju ostvarivanja cilja i zadataka fizic-
ko-zdravstvenog vaspitanja pa su kod nas sve ,,glasniji
apeli ucitelja i nastavnika koji se odnose na unapredi-
vanje nastave fizickog vaspitanja. Evidentno je da nivo
fizicke aktivnosti dece Skolskog uzrasta opada sa pove-
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children decreases as they grow older, with the problem
starting when they enter elementary school and becoming
most pronounced during adolescence. Physical education
teachers argue for the subpar state of the school population
based on the results of recent studies, which show that one
in five children has poor posture, one in four is overweight
or obese, and as much as 70% of students are not engaged in
sports activities outside of school. In a letter addressed to the
responsible authorities in education, the Serbian Association
of Physical Education and Sports Teachers notes that over
the past three decades, there has been a consistent deteriora-
tion in the health status of children, reflected not only in an
increased percentage of postural disorders (such as curved
spine, flat feet) but also a significant rise in the percentage of
diabetes and hypertension among children. That is why their
demand is that physical and health education should be a
mandatory subject at all levels of education, and it should be
given a cross-curricular status. They advocate for allocating
more class hours for physical education in the curriculum
and, in cases of larger classes, working in smaller groups
with fewer students. This is the essence of the Initiative for
the Improvement of Physical and Health Education, which
the Serbian Association of Physical Education and Sports
Teachers (SSPFVS) has addressed to the educational au-
thorities. Alongside these criticisms, there is also an increas-
ing number of concerns directed at schools regarding their
overemphasis on the educational role, while marginalizing
or partially fulfilling their educational function. However,
these issues are not limited to the present day; these are the
issues that numerous teachers have faced throughout his-
tory. The idea of implementing outdoor schools is deeply
rooted in the teachings of renowned pedagogical humanists
and classics. The implementation of this model of instruc-
tion is supported by the fact that physical activity and being
in nature are essential factors for the growth and develop-
ment of children. Their contribution is reflected in maintain-
ing good health and the overall functioning of the organism.
Taking into account the arguments mentioned above, this
paper examines the pedagogical justifications for imple-
menting physical and health education in outdoor schools
as an organizational model of instruction.

MAIN CHARACTERISTICS OF OUTDOOR

ScHoOOLS

Outdoor school is an organizational model of in-
struction that is specific and mandatory for the first cycle
of primary education and is part of the primary educa-
tion curriculum. It is implemented once during the school
year for primary school students and involves one-day
or multi-day trips and the students’ stay accompanied

¢anjem njihovih godina — problem zapocinje polaskom
u osnovnu $kolu, a najizrazeniji je u adolescenciji. Da
stanje Skolske populacije nije na zavidnom nivou, ar-
gumentuju profesori fizickog vaspitanja inicijativom u
koju je ,,Politika” imala uvid, te rezultatima najnovijih
studija (Simi¢-Miladinovi¢, 2023.) koje pokazuju da
svako peto dete ima loSe drzanje tela, svako Cetvrto je
gojazno, a ¢ak 70 odsto Skolaraca se ne bavi sportskim
aktivnostima van Skole. U istom tekstu, objavljenom u
,Politici®, objavljeno ja da je Srpski savez profesora fi-
zi¢kog vaspitanja i sporta (SSPFVS) uputio dopis najo-
dgovornijima za obrazovanje u kome se konstatuje se
da je u poslednje tri decenije evidentirano konstantno
narusavanje zdravstvenog statusa dece koje se ogleda
ne samo u povecanju procenta posturalnih poremecaja
(kriva ki¢ma, ravni tabani), ve¢ i znacajnom povecanju
procenta dijabetesa i hipertenzije kod dece. Zato je nji-
hov zahtev da fizicko i zdravstveno vaspitanje treba da
bude obavezan predmet na svim nivoima obrazovanja,
kao i da mu treba dodeliti natpredmetni status, osigura-
ti visSe ¢asova za fiskulturu u dackom rasporedu, a kada
su odeljenja brojnija i rad u grupama s manje ucenika.
Uporedo sa pomenutim kritikama sve su ¢eS¢e 1 one
koje se skoli upucuju zbog prenaglasene obrazovne
uloge, pri ¢emu se njena vaspitna funkcija marginalizu-
je ili delimic¢no ostvaruje. Medutim, ovo nisu problemi
koji se odnose samo na problem danasnjice, ve¢ pita-
nja sa kojima su susretali mnogobrojni pedagozi kroz
istoriju. Tako je u uenjima cuvenih pedagoskih huma-
nista i klasika od XVII do XIX veka (J.A. Komenski,
Dz. Lok, Z. Z. Ruso i J. H. Pestaloci) ukorenjena ideja
o realizaciji Skole u prirodi. Realizacija ovog modela
vaspitno-obrazovnog rada potkrepljena je Cinjenicom
da su fizicka aktivnost i boravak u prirodi neophodni
faktore za rast i razvoj dece, a njihov doprinos se ogle-
da i u ocuvanju dobrog zdravlja i funkcionisanju celo-
kupnog organizma. Uzevsi u obzir navedene argumen-
te, u ovom radu razmatramo pedagoSke opravdanosti
realizacije fizicko-zdravstvenog vaspitanja u skoli u
prirodi kao organizacionom modelu vaspitno-obrazov-
nog rada.

OSNOVNE ODREDNICE SKOLE U PRIRODI

Skola u prirodi je organizacioni model vaspit-
no-obrazovnog rada koji je specifican i obavezujuéi za
prvi ciklus osnovnog obrazovanja i vaspitanja i proizila-
zi iz nastavnog plana i programa osnovnog obrazovanja.
Realizuje se jedanput u toku Skolske godine za ucenike
osnovne $kole, a podrazumeva jednodnevna ili viSednev-
na putovanja i boravak ucenika u pratnji ucitelja (nastav-
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by teachers in nature, with suitable indoor and outdoor
teaching and learning conditions (Omerovi¢ & Zukorli¢,
2019). Outdoor school allows the health and recreational,
educational, and social goals to be achieved (Dictionary
of educational terms, 2014:486).

Based on the natural-geographical specifics of where
the outdoor school takes place, it can be organized as a
coastal model, mountain model, or star grove model. In
pedagogical theory and practice, we encounter different
names for outdoor education. In Germany, the prevailing
terms are “Waldschulen” and “Freiluftschulen,” while in
England and the United States, it is referred to as “Open
Air Schools.” In France, it is known as “Ecoles de plein-
air” or “Ecole au soleil,” and in Italy, it is called “Scuola
all’aperto.” In our country, alternative names exist such
as nature education, forest school, fresh-air school, open-
air school, rural education homes, summer school, field
classroom, fresh air school. Recreational education is of-
ten used as an alternative term for outdoor school, but it
is considered inadequate because it does not express the
essence and does not encompass all forms of education
that are otherwise included in such activities. Since this
approach encompasses both teaching and instructional
activities, as well as numerous extracurricular activities,
leisure activities, and collaboration with the local commu-
nity, it is more justifiable to use the term “outdoor school”
(Ili¢, Nikoli¢, Jovanovi¢, 2006:253). Therefore, we will
further discuss the pedagogical benefits and justifications
of outdoor school, with a particular focus on activities that
allow for the realization of health and recreational goals.

PEDAGOGICAL BENEFITS OF OUTDOOR

EpucAtioN

The idea of developing outdoor schools is rooted in
the works of humanist philosophers and educational clas-
sics. Vittorino da Feltre built his “House of Delight” in na-
ture and is credited with the first practical implementation
of the idea of outdoor schools, while Comenius empha-
sized the importance of learning in nature, sensory learn-
ing, and learning through personal experience, advocating
for learning “first-hand.” Jean-Jacques Rousseau called
for a return to the mother nature. In his work “Emile, or On
Education,” he describes education that enables individu-
als to develop their natural abilities without hindrance,
with a particular emphasis on the individual’s relationship
with nature and the influence of nature on the formation
of a child’s personality. According to his view, an imme-
diate return to nature is necessary because it is the foun-
dation for the development of a healthy individual and a
healthy society (Roth-Cerina, 2011:62). A completely new

nika) u prirodnom ambijentu, prilagoden uzrastu uce-
nika s odgovaraju¢im uslovima zatvorenog i otvorenog
prostora za poucavanje i u¢enje (Omerovi¢ & Zukorli¢,
2019). Realizacijom $kole u prirodi ostvaruju se: zdrav-
stveno-rekreativni, obrazovno-vaspitni i socijalni ciljevi
(Leksikon obrazovnih termina, 2014:486).

Prema prirodno-geografskim uslovima gde se od-
vija skola u prirodi moze biti organizovana kao primor-
ski model, planinski model i model zvjezdani gaj. U
pedagoskoj teoriji i praksi susre¢emo razlicite nazive
za nastavu u prirodi. U Nemackoj prevladava naziv “
Waldschulen”, “Freiluftschulen”, u Engleskoj i SAD-u
“ Open Air Schools”, u Francuskoj “ Ecoles de ple-
in-air”, “Ecole au soleil *, u Italiji “ Scuola all’ aperto”.
Kod nas postoje alternativni nazivi: nastava u prirodi,
Sumska Skola, vazdusna Skola, skola u slobodnoj priro-
di, seoski vaspitni domovi, letnja $kola, poljska ucio-
nica, Skola na ¢istom vazduhu. I rekreativna nastava se
cesto koristi kao alternativni naziv za $kolu u prirodi,
medutim, ,,smatra se neadekvatnim jer ne izrazava su-
Stinu i ne obuhvata sve vidove pedagoskog rada koji su
inace obuhvaceni stvarnim aktivnostima. S obzirom da
ovaj vid obuhvata i nastavu i nastavne aktivnosti, ali i
brojne vannastavne aktivnosti, aktivnosti u slobodnom
vremenu i saradnju sa lokalnim okruzenjem i dr., oprav-
danije je koristiti termin $kola u prirodi“(Ili¢, Nikoli¢,
Jovanovic¢, 2006:253). Zato ¢emo u nastavku razmotriti
pedagoske vrednosti i opravdanosti Skole u prirodi sa
posebnim osvrtom na aktivnosti koje doprinose realiza-
ciji zdravstevno-rekreativnih ciljeva.

PEDAGOSKE VREDNOSTI SKOLE U PRIRODI

Ideja o razvoju Skole u prirodi ukorenjena je u de-
lima filozofa humanista, Vitorina de Feltrea koji je svoj
»Dom radosti* sagradio u prirodi i njemu se pripisuju
zasluge za prvo prakticno ostvarivanje ideje o Skoli u
prirodi, kao i J.A. Komenskog koji je naglasavao vaz-
nost u¢enja u prirodi, u¢enja ¢ulima i kroz vlastito isku-
stvo, te se zalagao za ucenje ,,iz prve ruke®. Pedagoski
klasik, Zan Zak Ruso zatraZio je povratak majci prirodi.
U svom delu ,,Emil ili o vaspitanju” opisuje vaspitanje
koje pojedincu omogucava neometani razvoj prirodnih
sposobnosti, pri ¢emu poseban akcenat stavlja na co-
vekov odnos prema prirodi i uticaj prirode na formira-
nje li¢nosti deteta. Stoga se prema njegovom misljenju
bez odgadanja treba vratiti prirodi, jer je ona osnova za
razvoj zdravog Goveka i zdravog drustva (Roth-Cerina,
2011:62). Sasvim novo polaziste sintetizovano je u Ru-
soovoj izreci — ,,Vratimo se prirodi“— jer priroda deteta
treba da se ispoljava onakvom kakva jeste, a uCenje je
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approach was synthesized in Rousseau’s statement - “Let
us return to nature” - as the nature of the child should be
allowed to manifest as it is, and learning is understood as
the active utilization of the child’s natural capacities. The
renowned Swiss pedagogue J.H. Pestalozzi believed that
the path to understanding the environment is through per-
ceptual activities. He encouraged the creation of “lessons
about things,” the establishment of school museums, and
the organization of educational trips in nature, thus becom-
ing one of the pioneers of outdoor learning. He built the
“New Home” in nature. Georg Kerschensteiner and other
representatives of the active school advocated for instruc-
tion to take place in natural and real-life conditions. Ideas
for abandoning the narrow school framework and the
class-subject-lesson forms can be found among numerous
educators who advocated for greater student freedom and
education aligned with life (L.N. Tolstoy, M. Montessori,
E. Claparéde, O. Decroly, A.S. Neill, and many others),
as well as representatives of pragmatic pedagogy and re-
formist movements within the “new school” framework.
As a response to the passive role of students in education
and the teacher’s focus on lecturing and material transfer,
educational reform movements or new school movements
emerged at the turn of the 19" and 20™ century.

As part of the “New School” reform movement in
the late 19" and early 20" century, outdoor schools were
primarily established for children with poor health condi-
tions, aiming to improve their health and provide educa-
tion outside of major cities, where they could be exposed
to fresh air and sunlight (Roth-Cerina, 2011:63). One of
the first such schools mentioned is the school founded by
S. Reddie in Great Britain in 1889 under the name “New
School.” Following the example of this school, a large
number of “rural educational homes” were opened in Ger-
many. At the beginning of the 20™ century, “forest schools”
were established in the suburb of Berlin - Charlottenburg,
for children from lower social classes whose health was
compromised, preventing them from attending regular
classes. Due to the children’s illnesses, classes lasted for
three hours with half-hour breaks, and the remaining time
was spent in extracurricular activities organized in the
forest. The classrooms were located in separate pavilions
with sliding walls, allowing for a continuous connection
with nature. The classrooms had folding wooden chairs,
each of which was unique, reflecting the contemporary
pedagogical principle of respecting the individuality of
each student. With a small number of students not exceed-
ing 20 and a curriculum that excluded less essential con-
tent, outdoor schools provided an individualized approach
to each student.

shvaceno kao aktivno koriS¢enje prirodnih mogucénosti
deteta. Cuveni $vajcarski pedagog J. H. Pestaloci, sma-
tra da put do spoznaje okoline vodi kroz perceptivne
delatnosti. On podstic¢e stvaranje “nastave o stvarima”,
otvaranje Skolskih muzeja i organizaciju pedagoskih
izleta u prirodi i time postaje jedan od utemeljivaca uce-
nja na otvorenim prostorima. Sagradio je ,,Novi dom“ u
prirodi. Georg KerSenstajner i drugi predstavnici radne
i aktivne Skole trazili su da se vaspitno-obrazovni rad
sa uCenicima odvija u prirodnim i radnim (Zivotnim)
uslovima. Ideje za napustanje uskoskolskog Sablona
i razredno-predmetno-¢asovnih formi, nalazimo kod
brojnih pedagoga koji su se zalagali za vecu slobodu
ucenika, za nastavu primerenu zivotu (L.N. Tolstoj, M.
Montesori, E. Klapared, O. Dekroli, A. S.Nill i mnogi
drugi), kao i kod predstavnika pragmatisticke pedago-
gije 1 predstavnika reformskih pravaca u okviru ,,nove
skole“. Kao reakcija na pasivan polozaj ucenika u na-
stavi i usmerenost nastavnika na predavacku funkciju 1
prenosenje sadrzaja, na prelazu iz 19. u 20. vek javljaju
se reformni pedagoski pokreti ili pokreti za novu skolu.

Kao deo reformnih pokreta ,,Nove skole®, krajem
19. i pocetkom 20. veka skole na otvorenom su se otva-
rale prvenstveno za decu loSeg zdravstvenog stanja s
ciljem njihovog ozdravljenja i obrazovanja izvan veli-
kih gradova, gde ¢e biti izloZeni Cistom zraku i suncu
(Roth-Cerina, 2011:63). Medu prvim takvim $kolama
pominje se Skola u Velikoj Britaniji koju je osnovao
S.Redi 1889. godine pod nazivom ,nova skola“. Po
ugledu na ovu $kolu u Nemackoj se otvara veliki broj
Skola — ,,seoski vaspitni domovi®“. Na inicijativu leka-
ra i pedagoga, pocetkom 20. veka otvaraju se ,,Sumske
$kole“ u predgradu Berlina — Sarlotenburgu (Charlo-
ttenburg) za decu nizih slojeva a Cije je zdravlje ugroze-
no zbog Cega nisu mogla pratiti redovnu nastavu. Zbog
bolesti dece nastava je trajala tri sata s pauzama od pola
sata, a ostatak vremena provodili su u vannastavnim ak-
tivnostima koje su se organizovale u Sumi. U barakama
su se nalazile sklopive drvene stolice od kojih je svaka
bila unikat, u ¢emu se ogledalo savremeno pedagosko
nacelo postivanja individualnosti svakog ucenika. Bro-
jem ucenika koji nije prelazio 20 i programom iz kojeg
su izbaceni manje bitni sadrzaji §kola u prirodi je omo-
gucavala individualni pristup svakom uceniku. Svaka
ucionica je bila u odvojenom paviljonu koji je bio oblo-
zen kliznim zidovima, §to je omogucéavalo neprekidnu
vezu s prirodom.

Pod uticajem ovih ideja Sirom sveta otvarane su
sli¢ne Skole, pa ih je 1934. godine u SAD-u bilo preko
5000. O tome koliki je znacaj pridavan $koli u prirodi
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Each classroom was housed in a separate pavilion
with sliding walls, enabling a continuous connection with
nature. Under the influence of these ideas, similar schools
were opened worldwide, and by 1934, there were over
5,000 such schools in the United States. The significance
attributed to outdoor schools is evident in the formation of
National Committees for Fresh Air Schools in some coun-
tries (e.g., France, 1920) and the fact that the first interna-
tional congress was held in Paris in 1923 with the aim of
advancing the work of these schools.

The first school of this kind in Serbia was opened by
Sreten M. Adzi¢ in 1908 in Jagodina. He claimed that no
country in Europe had outdoor classrooms arranged in such
a manner, emphasizing that domestic outdoor classrooms
were built “primarily as a preventive measure, that is, to
counteract the negative effects of traditional classrooms on
still healthy students, while German and English outdoor
classrooms were primarily therapeutic, aimed at treating
already weakened children” (Adzi¢, 1924:4). In the early
1960s, there was a growing need in our region to protect
children’s health, and solutions were sought in occasional
stays of elementary school students in nature to recuperate
and engage in recreation, mitigating the consequences of
urban living. There was also a need for children to spend
time in nature during the school year while learning in ac-
cordance with the curriculum and learning objectives.

Due to its health and pedagogical benefits, this type
of instruction, that is, outdoor school, is increasingly being
embraced with appropriate financial support. It is now im-
possible to estimate the precise number of outdoor schools
globally due to their widespread usage (Nikoli¢, 2005). All
of this indicates that this form of instruction is highly ac-
cepted in primary schools.

The pedagogical benefits of outdoor schools are evi-
dent because they enable the achievement of numerous
educational objectives that cannot be accomplished through
traditional education alone but require other activities and
different circumstances (Nikoli¢, 1994). There are growing
criticisms directed towards schools for being “detached”
from real life and (the most severe criticism) for focusing
solely on the educational role while marginalizing their role
in character development. Authors Bognar and Matijevi¢
emphasize that schools do not provide real conditions for
achieving educational objectives. “Educational objectives
involve creating diverse educational scenarios that cannot
be created within the school environment, where children,
in a spontaneous and friendly social climate, meet their ba-
sic needs (sense of belonging, love, security, self-affirma-
tion)” (Bognar, Matijevi¢, 1993:107). On the other hand,
De Zan highlights that outdoor schools meet this criterion

svedoci i formiranje Nacionalnih komiteta $kola na sve-
zem vazduhu u nekim zemljama (npr. Francuska, 1920),
kao i ¢injenica da je odrzan prvi medunarodni kongres u
Parizu 1923. godine sa ciljem unapredivanja rada ovih
skola.

Prva skolu ovakvog tipa, u Srbiji, otvorio je Sreten
M. Adzi¢, 1908. godine u Jagodini. On je tvrdio da tako
uredene poljske ucionice nije imala ni jedna zemlja u
Evropi, isticué¢i da su domace poljske ucionice podignu-
te ,,u celji profilaktickoj to jest da se kod redovnih jo$
zdravih ucenika preduprede rdavi uticaji zidanih ucio-
nica, a nemacke i engleske su u celji terapeutickoj tj. da
se ve¢ slabunjava deca leCe“(Adzi¢, 1924:4). Tako se
pocetkom 60-tih godina 20.veka na nasim prostorima
osetila veca potreba za zastitom decijeg zdravlja, pa su
se u cilju ublazavanja posledica zZivota u urbanim sredi-
nama resenja nalazila u povremenim boravcima ucenika
osnovnih s§kola u prirodi, radi opravka i rekreacije. Ta-
kode, javila se potreba da deca borave u prirodnoj sre-
dini i tokom nastavne godine, uz realizaciju obaveznih
programskih sadrzaja i vaspitno-obrazovnih zadataka.

Zbog svojih zdravstvenih i pedagoskih vrednosti i
opravdanosti ovaj oblik vaspitno-obrazovnog rada Skole
je sve masovnije prihvatan uz odgovaraju¢u materijalnu
podrsku. Danas je, zbog svoje velike rasprostranjenosti,
konacan broj Skola u priodi u svetu nemoguce pobrojati
(Nikoli¢, 2005). Sve ovo nam govori da je ovaj vid vas-
pitno-obrazovnog rada u praksi osnovnih §kola veoma
prihvacen.

Pedagoske vrednosti §kole u prirodi su evidentne
jer omogucava ostvarivanje brojnih pedagoskih ucinaka
koje nije moguce ostvariti samo nastavom vec i drugim
aktivnostima i u nekim drugim okolnostima (Nikoli¢,
1994). Sve su cesce kritike upucene skoli jer je ,,otr-
gnuta“ od realnog zivota i (najstrozija kritika Skole) da
realizuje samo obrazovnu funkciju, dok je njena vaspit-
na uloga marginalizovana. Tako, autori Bognar i Ma-
tijevi¢ naglasavaju da u skoli ne postoje realni uslovi
za ostvarivanje pedagoskih ciljeva. ,,Pedagoski ciljevi
podrazumijevaju stvaranje raznovrsnih pedagoskih si-
tuacija kakve nije moguce stvoriti u $kolskim uvjetima,
a u kojima djeca uz spontanu i prijateljsku socijalnu kli-
mu zadovoljavaju svoje osnovne potrebe (pripadanje,
ljubav, sigurnost, samopotvrdivanje” (Bognar, Matije-
vi¢, 1993:107). Dok De Zan isti¢e da Skola u prirodi
ispunjava taj kriterijum, i da je kao oblik vanucionic-
kih aktivnosti pedagoski ucinkovita i interesantna s
obzirom na ciljeve savremenog obrazovanja (De Zan,
1999). Rezultati istrazivanja koja su izvedena sa ciljem
da se ispita efikasnost ovog modela vanucioni¢kog rada
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and that, as a form of out-of-class activities, they are peda-
gogically effective and interesting considering the goals of
modern education (De Zan, 1999). Research studies con-
ducted to examine the effectiveness of this model of out-
of-class learning show positive effects in terms of forming
attitudes, beliefs, interpersonal relationships, social skills,
positive self-image, and creativity development (Rickinson
et al., 2004; Fiennesst et al., 2015). They also show posi-
tive effects on student achievements (Rickinson et al., 2004;
Christie, Higgins & McLaughlin, 2014). Furthermore, ex-
isting models of outdoor schools have educational benefits,
and all of these models meet the objectives of the five edu-
cational components that have been monitored (Nikoli¢,
2005:163). The author, Nikoli¢, adds that outdoor schools
established worldwide have justified their existence and
have had a positive impact on the psychophysical develop-
ment of children, the acquisition of knowledge through per-
ception and practical work in the immediate environment.
Suharevska states that a well-organized outdoor school
provides real conditions for a comprehensive educational
approach (the school meets its educational mission) and the
possibility of integrating learning material at multiple levels:
intra-subject, interdisciplinary, medium, and inter-system-
ic (Suharevska, 2003). Author Andi¢ also favors outdoor
schools, stating that “for every topic learned in such a set-
ting, students become more motivated, and the teaching it-
self'is not monotonous and boring but becomes an adventure
and a game that stimulates new ideas and problem-solving
among students” (Andi¢, 2006:11). Domestic educators ex-
press their views on outdoor schools, stating that “knowl-
edge acquired through activities in this form of education
has the characteristics of planned, systematic, organized, and
creative knowledge acquisition through learning, play, and
entertainment, and it is based on diverse sources of knowl-
edge, student activities in the nature and real-life, in an au-
thentic environment, outside the classroom” (Ili¢, Nikolic,
Jovanovi¢, 2006:254). Research conducted by Stanojlovi¢
B. and Stanojlovi¢ S. showed that outdoor schools predomi-
nantly emphasize the pedagogical values related to meet-
ing the upbringing-related function of outdoor schools. In
other words, outdoor schools compensate for certain short-
comings of regular schools in meeting the educational role
(Stanojlovi¢ and Stanojlovi¢, 1999). This compensation pri-
marily refers to values that contribute to student socializa-
tion, improved student health, better teacher-student relation-
ships, the development of love for nature, the development
of independence, the development of friendships, adaptation
to collective life, the development of hygiene habits, more
effective and easier mastering of learning material, and more
successful systematization of learning content. It should not

pokazuju da su pozitivni efekti izrazeni kada je re¢ o
formiranju stavova, uverenja, meduljudskih odnosa i
socijalnih vestina, pozitivne slike o sebi, razvoju krea-
tivnosti (Rickinson et all. 2004; Fiennesst et all., 2015),
postignu¢ima ucenka (Rickinson et all.,2004; Christie,
Higgins & McLaughlin, 2014), kao i da postoje¢i mo-
deli skole u prirodi imaju pedagoske vrednosti, odnosno
da se u svim modelima $kole u prirodi ostvaruju zada-
ci pet vaspitnih komponenti koje su pracene (Nikoli¢,
2005:163). Autorka, Nikoli¢ dodaje da su sve Skole u
prirodi osnovane §irom sveta opravdale svoje postoja-
nje 1 povoljno delovale na psihofizicki razvoj deteta na
sticanje znanja putem percipiranja i prakti¢nih radova
u neposrednoj okolini. Suharevska navodi da u dobro
organizovanoj $koli u prirodi postoje realni uslovi za
celovit vaspitni pristup (Skola ostvaruje svoju vaspit-
nu misiju) i mogucnost integracije nastavnih sadrzaja
na viSe nivoa: unutarpredmetnom, medupredmetnom,
srednjem i medusistemskom (Suharevskas, 2003). I
auorka Andi¢ favorizuje Skolu u prirodi navodeci da
»za svaku tematiku koja se usvaja u njoj, uéenici bi-
vaju viSe motivisani, te takva nastava nije monotona
i dosadna, ve¢ postaje avantura i igra koja kod uceni-
ka podsti¢e nove ideje i reSavanje problema* (Andic,
2007:11). Stav o $koli u prirodi iznose domaci pedagozi
navode¢i da ,,zananja koja se usvajaju kroz aktivnosti u
ovom obliku organizacije, imaju odlike planskog, siste-
matskog, organizovanog i stvaralackog usvajanja zna-
nja kroz ucenje, igru, zabavu, ali koje je zasnovano na
raznovrsnim izvorima znanja, ucenickim aktivnostima
u slobodnoj prirodnoj sredini i neposrednoj stvarno-
sti, u autenticnom ambijentu,oc¢igledno, van ucionice*
(Ii¢, Nikoli¢, Jovanovié, 2006:254). Istrazivanje koje
su obavili Stanojlovi¢ B. i Stanojlovi¢ S. pokazalo je da
u Skoli u prirodi dominiraju one pedagoske vrednosti
koje se odnose na ostvarivanje vaspitne funkcije Skole
u prirodi. Drugim rec¢ima, $kola u prirodi kompenzuje
odredene slabosti u ostvarivanju vaspitne uloge Skole
uopste (Stanojlovi¢ 1 Stanojlovié¢, 1999). Kompenzaci-
ja se prevashodno odnosi na vrednosti koje doprinose
socijalizaciji u¢enika, poboljsanju zdravlja u¢enika, bo-
ljem upoznavanju nastavnika sa ucenicima, razvijanju
ljubavi prema prirodi, razvoju samostalnosti, razvoju
drugarskih odnosa, navikavanju na kolektivni zivot, ra-
zvijanju higijenskih navika, efikasnijoj i lakSoj obradi
nastavnih sadrzaja, uspesnijem utvrdivanju i sistemati-
zaciji nastavnih sadrzaja. Ne treba zanemariti ¢injenicu
da ovaj organizacioni model nudi moguénost integri-
sanog ostvarivanja vaspitnih ciljeva (razvoj celokupne
liénosti ucenika) i ciljeva ekoloSkog vaspitanja (jedin-
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be overlooked that this instruction model offers the possi-
bility of integrated achievement of learning objectives (the
development of student’s personality) and environmental
education objectives (the unity of environmental knowledge,
environmental awareness, and environmental practical ac-
tion and behavior). Taking into account all the specificities of
instruction mentioned above, we discuss the possibilities for
meeting health and recreational goals and objectives within
this instruction model.

ACTIVITIES IN OUTDOOR SCHOOLS THAT

ARE AIMED AT ACHIEVING HEALTH AND

RECREATIONAL OBJECTIVES

Achieving the physical and health education objec-
tives entails the implementation of health and hygienic,
educational, developmental, and recreational objectives
(Jovanovi¢, 1998). Outdoor schools are expected, as part
of their educational mission and physical and health educa-
tion, to help the realization of health and recreational goals,
which include promoting proper growth and development
of children, strengthening their health and physical abili-
ties, alleviating the consequences of prolonged indoor stays
(reduced physical activity, irregular nutrition), fostering hy-
giene habits, and raising awareness about the harmful effects
of psychoactive substances. This would mean compensating
for the shortcomings that are evident in schools’ educational
role. The integration of physical education with other sub-
jects, which is still uncommon in our schools, or physical
education classes, which do not produce satisfactory results,
are expected to play the biggest roles in achieving the goals
of physical and health education. Physical education classes
are not the only ones in schools that incorporate physical
activity; an interdisciplinary approach is frequently used to
incorporate physical activity into other subjects. Addition-
ally, they occur when courses are momentarily interrupted
to allow for students’ rest and relaxation during required
breaks (Nikoli, 2005). Additionally, physical activities are
incorporated into the independent activities and free time
of the pupils.

Instruction, as an integral part of the activities orga-
nized in outdoor schools, aims to meet the physical educa-
tion objectives based on the curriculum for a specific age
group (Ibidem, 2005). The material and resources used to
meet these objectives are adapted to the environmental con-
ditions, including material and climate factors, as well as
the terrain configuration and nature and climate conditions
(Jovanovi¢, 2006). The methods (such as verbal explana-
tion, demonstration, illustration, practical exercises, sports
training, competitive methods) and resources (gymnastic
exercises, sports activities, and games) (Brankovi¢, Ili¢,

stvo izmedu ekoloskih znanja, ekoloske svesti i ekolos-
kog prakticnog delovanja i ponasanja). Uzevsi u obzir
sve navedene specifi¢nosti vaspitnog rada, razmatramo
mogucnosti realizacije zdravstveno-rekreativnih ciljeva
1 zadataka u okviru ovog organizacionog modela.

AKTIVNOSTI U SKOLI U PRIRODI KOJE
DOPRINOSE REALIZACIJI ZDRAVSTVENO-
REKREATIVNIH CILJEVA

Ostvarivanje cilja fizicko-zdravstvenog vaspitanja
podrazumeva realizaciju zdravstveno-higijenskih, obra-
zovnih, vaspitnih i rekreativnih zadataka (Jovanovic,
1998). Od skole u prirodi se oc¢ekuje da u okviru svoje
vaspitne misije i fizicko-zdravstvenog vaspitanja, kao
dela te misije, doprinese realizaciji zdravstveno —rekre-
ativnih ciljeva, odnosno, pravilnom rastu i razvoju dece,
jacanju njihovog zdravlja i telesnih sposobnosti, ublaza-
vanju posledica viSemesec¢noga boravka u zatvorenom
prostoru (umanjene telesne aktivnosti, nepravilne ishra-
ne), razvijanju higijenskih navika, upoznavanju Stetnih
dejstava psihoaktivnih supstanci...To bi znacilo kom-
penzaciju onih slabosti koje su evidentne u ostvarivanju
vaspitno-obrazovne uloge $kole. Cinjenica je da se ole-
kuje da za ostvarivanje zadataka fizicko-zdravstvenog
vaspitanja u Skoli najznacajnija uloga pripada nastavi
fizickog vaspitanja (ne daje zadovoljavajuce rezultate) ili
putem integrativne nastave fizickog vaspitanja sa nasta-
vom drugih predmeta ($to u nasim $kolama jos uvek nije
zazivelo kao praksa). Fizicke aktivnosti u §koli u prirodi,
osim u nastavi fizickog vaspitanja zastupljene su i u na-
stavi drugih predmeta, integrativnim pristupom i tokom
obaveznih pauza kada se prekida nastava radi odmora i
opustanja ucenika (Nikoli¢, 2005), kao i kroz samostalan
rad ucenika i aktivnosti u slobodnom vremenu.

Nastava kao sastavni deo strukture aktivnosti koje
se realizuju u Skoli u prirodi ima za cilj ostvarivanje za-
dataka fizickog vaspitanja po planu i programu vaspit-
no-obrazovnog rada za dati uzrast (Ibidem, 2005). Sa-
drzaji rada, kao i sredstva koja se koriste za realizaciju
zadataka prilagodeni su uslovima sredine — materijalnim
1 klimatskim, a potom i konfiguraciji terena, odnosno
prirodnim i klimatskim uslovima (Jovanovi¢, 2006). Me-
tode (metoda zive reci, objasnjavanja; metoda pokaziva-
nja; metoda ilustracije; prakticnog vezbanja; sportskog
treninga; takmicarski metod) i sredstva (gimnasticke
vezbe;sportske aktivnosti i sportske igre) (Brankovic,
1li¢, 2003) rada u Skoli u prirodi, u funkeiji su savlada-
vanja Skolskog programa. Obzirom da vecina ovih meto-
da podseca na Skolski rad, valja naglasiti da u sustini to
nije niti sme biti preslikavanje skolskog rada. To znaci,
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2003) used in outdoor schools are aimed towards master-
ing the school curriculum. However, it is important to note
that although many of these methods resemble classroom
mstruction, the essence of outdoor schools is not and should
not be a replication of traditional classroom instruction. This
means that there are no lectures, examinations, grading, or
similar features of traditional instruction. The acquisition of
knowledge, skills, and habits, as well as the development
of psychological and physical abilities of students, primar-
ily occur through play and practical work (Omerovi¢ &
Zukorli¢, 2019). In addition to providing exceptional oppor-
tunities for exploring new content and assessing learning,
outdoor schools also enable the reinforcement, practical ap-
plication, and improvement of previously acquired knowl-
edge, such as motor skills. As stated by Nikoli¢, fundamen-
tal motor and manipulative skills are covered in outdoor
schools. Therefore, it can be expected that second-grade stu-
dents will learn roller skating, third-grade students will mas-
ter rotational vertical jump, and fourth-grade students will
acquire football-playing skills and learn to swim (Nikoli¢,
2005:59). The implementation of physical education classes
in nature can also serve as an optimal solution for online in-
struction, addressing the completely different requirements
compared to the traditional mode of instruction, including
the transition to online learning and subsequently blended
learning (Milanovi¢, Mili¢, 2022:279).

Physical education classes organized in nature provide
for a comprehensive and integrative approach due to the
nature of the learning process and practical application of
knowledge. The curriculum for younger grades in primary
school includes numerous topics that allow for the integra-
tion of physical education with other subjects such as sci-
ence, mathematics, language arts, music, and art. The inte-
gration of two or more subjects, such as science, language,
dance, and art, with physical education has been implement-
ed worldwide. Learning through movement allows students
to utilize natural forms of movement (jumping, walking,
crawling) while learning, engaging multiple learning mo-
dalities (visual, auditory, motor, and kinesthetic). Even the
simplest, lively, and familiar movements such as elemen-
tary games, field games, imitative exercises, crawling and
running between trees, jumping over natural obstacles, for-
est walks, rocking, and swinging, or depending on the sea-
son, snow games (winter) and swimming and water games
(summer), contribute to children becoming stronger, mak-
ing better progress, and improving their agility and adapt-
ability in various situations. According to Ceki¢-Jovanovié
and Milanovi¢, learning based on movement enhances brain
function and memory in students, and there is a connection
between physical activity and their achievements, behavior,

nema predavanja, ispitivanja, ocenjivanja i sli¢nih oso-
bina nastavnog i Skolskog rada. Sticanje znanja, vesti-
na 1 navika te razvijanje psihickih i telesnih sposobnosti
ucenika, odvija se prvenstveno kroz igru i prakti¢ni rad
(Omerovi¢ & Zukorli¢, 2019). Osim toga Sto Skola u pri-
rodi pruza izuzetne moguénosti obrade novih sadrzaja,
kao 1 proveravanje,ona omogucava i utvrdivanje i prak-
ti¢nu primenu kao i usavrSavanje ranije stecenih znanja,
npr. motorickih. Kako navodi autorka Nikoli¢, u skoli
u prirodi precizirana su elementarna kretanja motornog
i manipulativnog karaktera. Pa bi, trebalo ocekivati da
ucenici drugog razreda ovladaju voznjom koturaljki,
ucenici treéeg razreda skokovima u mestu sa rotacijom
oko vertikalne ose, dok bi ucenici Cetvrtog razreda treba-
lo da ,,ovladaju tehnikom igranja fudbala i da nauce da
plivaju (Nikoli¢, 2005:59). Realizacija nastave fizickog
vaspitanja u prirodi moze biti optimalno resenje i za re-
alizaciju onlajn —nastave, shodno zahtevu, potpuno ra-
zli¢itom od ,,dosadasnjih zahteva u okviru tradicionalne
realizacije nastave — prelazka na onlajn-nastavu, a potom
i kombinovanu nastavu“ (Milanovi¢, Mili¢, 2022:279).
Nastava fizickog vaspitanja realizovana u skoli u
prirodi zbog karaktera saznajnog procesa i prakti¢ne pri-
mene znanja omogucava celovit (integrativni) pristup.
Nastavni plan i program mladih razreda osnovne Skole
ima veliki broj nastavnih tema koje omogucavaju integri-
san pristup nastavi fizickog vaspitanja sa drugim nastav-
nim predmetima (priroda i drustvo, matematika, maternji
jezik, muzicko i likovno vaspitanje). Integracija dva ili
viSe predmetna podruéja ,npr. nauke, jezika, plesa i umet-
nosti sa fizickim vaspitanjem je Sirom sveta nasla svoju
primenu. S tim u vezi, u¢enje putem pokreta omogucéava
ucenicima da koriste prirodne oblike kretanja (skakanje,
hodanje, puzanje) dok uce, tom prilikom koriste mnoge
modalitete ucenja (vizuelni, slusni, motoricki i kineste-
ticki) (Koontz, 2010; Coral & Lleixa, 2016, prema, Ce-
ki¢-Jovanovié i Milanovi¢, 2020:85). Cak i ona najjed-
nostavnija, zivahna i deci poznata kretanja (elementarne
igre, terenske igre, vezbe podrazavanja, provlacenje i
trcanje izmedu drveca, preskakanje prirodnih prepreka,
Setnje kroz Sumu, klackanje, ljuljanje) ili pak, u zavisno-
sti od godisnjeg doba, igre na snegu (zima) i plivanje i
igre na vodi (leto) omogucavaju da dete postane snaznije,
da bolje napreduje, a istovremeno postaje sve spretnije i
bolje se snalazi u raznim situacijama. Autorke, Cekic¢-Jo-
vanovi¢ i Milanovi¢ navode da ucenje zasnovano na po-
kretu pobolj$ava rad mozga i pamcéenje ucenika, te da
postoji povezanost izmedu fizicke aktivnosti i njihovih
postignuca, ponasanja, kognitivnih vestina i stavova. To
prakti¢no znaci da obavljanje motori¢kih zadataka, dok
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cognitive skills, and attitudes. Essentially, performing motor
tasks while engaging in cognitive tasks related to other sub-
jects can be beneficial for students. Various types of games
involving aerobic activities increase blood and oxygen
flow to all parts of the body, including the brain, leading to
more efficient brain functioning. Incorporating recreational
breaks filled with games involving running, field games,
forest walks, lasting 15 to 20 minutes during regular classes,
is of great importance as they not only bring about physi-
ological changes but also contribute to improving mood and
strengthening the overall well-being of students.

Independent student activity in outdoor schools im-
plies that they work on assignments arising from education-
al and other activities completely on their own. Depending
on the level of autonomy, student activity can be partially or
fully independent. In outdoor schools, students cannot rely
on parental assistance when completing the assignments
but can rely on teacher’s support. The teacher must encour-
age self-initiative and a sense of responsibility, appreciate
their modest achievements, and tailor activities according
to the individual student’s inclinations and abilities. In or-
der to achieve health and recreational objectives, outdoor
schools provide a rare opportunity to assess the level of
development of hygiene habits (personal hygiene, clothing
and footwear hygiene, and living space) and work on their
establishment or improvement through students’ indepen-
dent activity (Nikoli¢, 2005). Physical exercises can also be
included in students’ independent activities and efforts. The
role of the teacher is to reinforce students’ understanding of
the purpose and objectives of specific exercises, thereby in-
creasing their interest in achieving the expected results. It is
invaluable that students can help each other. It is particularly
important to ensure that the time allocated for independent
student activity is realistic and that the assignments them-
selves are engaging and appropriate.

Leisure activities encompass numerous and diverse
activities (sports, recreational, cultural, entertainment,
work-related, and service-oriented), and what character-
izes them is that each activity represents a contribution to
the holistic development of an individual (Nikoli¢, 2005).
Additionally, this is supported by the fact that these activi-
ties are carried out under the guidance of professionals from
various fields (collaborators, animators), which represents
an expanded pedagogical approach. These activities are
generally favored by students and help develop their aware-
ness of physical activity as an integral part of modern life.
Recreational and sports activities in outdoor schools can be
conducted whenever conditions allow, regardless of the sea-
son, as each season can provide unique pleasures and new
experiences that benefit a child’s well-being. These activi-

se bave kognitivnim zadacima u oblasti drugih nastavnih
predmeta, moze biti korisno za ucenike (Kitchen, Kit-
chen, 2013; GomezPinilla, Hillman, 2013, prema: Ce-
ki¢-Jovanovi¢ i Milanovi¢, 2020), jer razne vrste igara
koje ukljucuju aerobne aktivnosti povecavaju protok krvi
i kiseonika u sve delove tela, uklju¢ujuéi i mozak, §to
dovodi do njegovog efikasnijeg funkcionisanja (Ibidem,
85). Praktikovanje rekreativnih pauza ispunjenih igrom
sa elementima tréanja, terenskim igrama, Setnjama kroz
Sumu...u trajanju od 15 do 20 minuta tokom redovne na-
stave od velikog su znacaja jer osim fizioloskih promena,
doprinose 1 popravljanju raspolozenja i jacanju organiz-
ma u celini.

Samostalan rad ucenika u skoli u prirodi podrazu-
meva da oni potpuno samostalno resavaju obaveze koje
proizilaze iz nastavnih i drugih aktivnosti. Obzirom na
stepen samostalnosti rad ucenika moze biti delimi¢no i
potpuno samostalan. U §koli u prirodi u¢enik ne moze
racunati na pomo¢ roditelja prilikom izvrasavanja zada-
tih obaveza, ali moZe raCunati na nastavnikovu pomoc¢.
Nastavnik mora podsticati samoinicijativnost i osecaj
odgovornosti, uvazavati njihove najskromnije uspehe i
odmeriti aktivnosti shodno sklonostima i sposobnostima
ucenika kao pojedinca. U cilju ostvarivanja zdravstve-
no-rekreativnih ciljeva, Skola u prirodi predstavlja retku
priliku da se utvrdi nivo razvijenosti higijenskih navika
(telesne i higijena odece i obuce i prostora u kojem se
boravi) i da se radi na njihovom izgradivanju, odnosno
dogradivanju (Nikoli¢, 2005) kroz samostalni rad uceni-
ka. Telesne veZbe se takode mogu uvrstiti u aktivnosti i
zalaganja ucenika u vidu samostalnog rada. Uloga na-
stavnika je da kod ucenika potkrepi razumevanje smisla i
zadataka odredenih vezbi kako bi povecao zainteresova-
nost da postignu ocekivane rezultate. Od neprocenjive je
vaznosti i to §to se ucenici mogu medusobno pomagati.
Posebno treba voditi racuna da vreme koje je predvideno
za samostalan rad u¢enika bude u realnim okvirima, a da
sami zadaci budu zanimljivi i prigodni.

Aktivnosti u slobodnom vremenu podrazumevaju
brojne i raznolike aktivnosti (sportsko-rekreativne, kul-
turno-zabavne, radno-usluzne...), a ono $to ih karakterise
jeste da svaka aktivnost predstavlja svojevrstan doprinos
celovitom razvoju li¢nosti (Nikoli¢, 2005). Takode, tome
ide u prilog i ¢injenica da se izvode pod struc¢nim ruko-
vodstvom lica razli¢itih profila (saradnici, animatori) §to
predstavlja vid prosirenog pedagoSkog delovanja. Za ove
aktivnosti vazi pravilo da su u¢enicima omiljene kao i da
razvijaju kod ucenika svest o fizi¢koj kulturi kao inte-
gralnom delu zivota savremenog Coveka. Rekreativne 1
sportske aktivnosti u $koli u prirodi mogu se realizovati
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ties evoke pleasant emotions in students (joy, enthusiasm,
satisfaction, cheerfulness, excitement, optimism, sympathy,
love for nature and homeland) and through them, students
get to know each other better, learn to collaborate, and re-
spect the rights, interests, needs, freedoms, and integrity of
others (Jovanovi¢, 1998).

In addition to their diverse nature depending on the
terrain configuration (meadows, forests, mountains, seaside,
lakes), activities in outdoor schools can be divided into those
carried out in winter conditions and those conducted during
spring and summer. During the winter period, snow activi-
ties are organized, which are significant for children’s proper
physical development. Spending time in the snow and fresh
air has a positive impact on children’s health, particularly on
their musculoskeletal system, respiratory organs, heart and
circulation, nervous system, thermoregulation, as well as
improving coordination, balance, dexterity, precision, self-
confidence, and creativity (Zrnzevi¢, 2015:692). The winter
air not only strengthens children’s bodies but also influences
the development of their willpower and character. There are
various activities that can be carried out in snow. In places
where there is snow during winter, games such as sledding,
ice skating, skiing, and snowboarding should be organized
because children enjoy the snow. Above all, it is possible
to engage in all natural forms of movement (walking, run-
ning, jumping, throwing, lifting, carrying, pulling, pushing,
dragging) on the snow. Numerous elementary and relay
games can be organized on the snow as well (running after
the biggest snowflake, weaving around trees, jumping over
snowballs, snowball fights, aiming at moving and stationary
targets, sledding, imitating animals, walking in deep snow)
(Ibidem, 2015).

The most important thing is to avoid excessive stand-
ing in one place, lengthy explanations, and the games
should be dynamic and cheerful. When implementing the
mentioned activities, it is important to keep in mind that low
air temperature significantly reduces the body’s working ca-
pacity. Additionally, moist air is a good heat conductor, so
in lower temperatures, the body cools down faster. There-
fore, it is necessary for the teacher to adjust the exercises to
provide appropriate exertion and to ensure that children are
dressed adequately, able to stay in the snow for longer pe-
riods of time, have waterproof footwear, and are dressed in
layers. This also highlights the fact that the teacher’s guid-
ance in dosing the activities must be based on knowledge of
physiology and psychology, as well as the ability to timely
recognize fatigue in students. By possessing expertise in
their field, the teacher will earn the respect of their students,
while disinterest in their work, neglecting weaker students,
subjectivity, or failure to recognize achievements can pro-

kad god postoje uslovi, bez obzira na godi$nje doba, jer
svako doba moze pruziti posebna zadovoljstva i doziv-
ljavanje neceg lepog i novog §to ¢e prijati decijem or-
ganizmu. Ove aktivnosti snazno bude prijatna osecanja
kod ucenika (radost, odusevljenje, zadovoljstvo, vedrina,
ushic¢enje, optimizam, simpatija, ljubav prema prirodi i
domovini) i kroz njih uéenici se bolje upoznaju, uce da
saraduju i poStuju prava, interese, potrebe, slobode i inte-
gritete drugih (Jovanovi¢, 1998).

Osim toga §to su raznolike shodno konfiguraciji te-
rena (livada, Suma, planina, morska obala, jezero), aktiv-
nosti u Skoli u prirodi se dele na one koje se realizuju u
zimskim uslovima i one koje se realizuju tokom prole¢a
i leta. U zimskom periodu realizovace se aktivnosti na
snegu koje su znaCane za pravilan fizicki razvoj dece.
Boravak na snegu i svijezem vazduhu pozitivno utice
na zdravlje dece, a pre svega na aparat za kretanje, na
organe za disanje, na srce i krvotok, na nervni sistem,
na termoregulaciju, na poboljSanje koordinacije, ravno-
teze, spretnosti, preciznosti, samopouzdanja, kreativno-
sti (Zrnzevi¢, 2015:692). Zimski vazduh, osim §to jaca
decji organizam utice i na razvoj decije volje i karaktera.
Postoji veliki izbor aktivnosti koji se mogu realizovati
na snegu. U mestima gde u toku zime ima snega treba
organizovati igre kao Sto su sankanje, klizanje, skijanje
i smucanje jer deca vole sneg, a pre svega moguce je re-
alizovati sve prirodne oblike kretanja (hodanje, tr¢anje,
skakanje, bacanje, dizanje, noSenje, nadvlacenje, potiski-
vanje, vucenje). Na snegu se mogu organizovati i mnoge
elementarne 1 Stafetne igre (trcanje za najve¢om pahu-
ljom, vijugavo tréanje oko drvecéa, preskakanje preko
grudve, grudvanje, gadanje pokretnih i nepokretnih cilje-
va, sankanje, oponasanje zivotinja i hodanje po dubokom
snegu) (Ibidem, 2015). Najvaznije je da nema mnogo
stajanja u mestu, predugog objasnjenja, a igre trebaju biti
dinamiéne i vesele. Prilikom realizacije navedenih aktiv-
nosti treba imati na umu da niska temperatura vazduha
znatno smanjuje radnu sposobnost organizma. Takode,
vazduh zasi¢en vlagom dobar je provodnik toplote, tako
da kada su niZe temperature telo se brze rashladuje. Zato
je potrebno da nastavnik prilagodi vezbe koje ¢e izaza-
vati adekvatno opterecenje i da vodi racuna da deca budu
adekvatno obucena, da mogu duze da borave na snegu,
da imaju nepromocivu obucu i budu slojevito obucena.
Ovo ukazuje i1 na to da nastavnikov putokaz u doziranju
aktivnosti mora biti poznavanje fiziologije i psihologi-
je kao i to da blagovremeno opazi umor na ucenicima.
Nastavnik (ucitelj) ¢e poznavanjem svoje struke steci
postovanje svojih ucenika, dok ¢e nezainteresovanoséu
za svoj rad, zapostavljanjem slabijih u¢enika, neobjek-
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voke resistance, not only towards themselves personally
but also towards physical education for children, which will
significantly diminish the physiological and pedagogical ef-
fectiveness of the overall activities (Kragujevi¢, 1978).

When it comes to organizing outdoor schools in the
summer period, water activities are of invaluable impor-
tance as they allow for maintaining proper body posture,
improving joint mobility, engaging the entire musculature,
relaxing the neuro-vegetative system, and positively affect-
ing the cardiovascular and respiratory systems, functional
and motor skills, thermoregulatory system, as well as cor-
recting body deformities and reducing body weight. Getting
accustomed to water and engaging in activities in it help de-
velop perseverance, strengthen willpower, persistence, and
self-discipline in children (Zrnzevi¢, 2015).

Leisure activities in outdoor schools aim to relax the
body, replenish and increase vitality and optimism. Along
with other activities such as classes and independent student
activity, they help overcome the negative consequences of
prolonged indoor stays, limited movement and physical ac-
tivity, improper nutrition, and exposure to polluted urban
environments for children. In nature, the level of motor and
functional skills is elevated, and the adaptability of the car-
diovascular and respiratory systems to physical exertion,
which children experience through various activities, is im-
proved.

CONCLUSION

In modern living conditions, school-age children are
less physically active, which inevitably results in depleted
motor skills and disrupted biological and psychological
balance of the body. Relying solely on school and physical
education classes to achieve physical and health education
goals does not yield satisfactory results. Although outdoor
schools are organized once a year, they compensate for cer-
tain shortcomings of the traditional school system through
a comprehensive educational approach. The greatest ben-
efit of outdoor schools lies in the realization of health and
recreational objectives. Outdoor schools will undoubtedly
alleviate the consequences of children’s lack of physical
activity, their exposure to polluted environments, and im-
proper nutrition. Students are affected for a long time by
the educational influences that are applied throughout their
time at nature schools. This model of educational practice
presupposes that teachers have received enough pedagog-
ical-didactic-methodological preparation. In that regard,
it is obvious that integrated instruction approaches must
be implemented in teacher education programs and that
future teachers must get systematic training and develop-
ment of interdisciplinary skills. It is possible to make this

tivno$c¢u ili nepriznavanjem rezultata izazvati otpor, ne
samo prema sebi li¢no, ve¢ i prema fiziCkom vaspitanju
dece, Sto ¢e osetno smanjiti fizioloski i pedagoski ucinak
celokupnih aktivnosti (Kragujevi¢,1987).

Kada je re¢ o organizovanju Skole u prirodi u let-
njem periodu, sasvim je sigurno da su aktivnosti na vodi
od neprocenjivog znacaja jer uticu na pravilno drzanje
tela, na pobolj$anje pokretljivosti svih zglobova, angazu-
je se celokupna muskulatura, relaksira neuro-vegetativni
sistem, utie pozitivno na kardiovaskularni i respiratorni
sistem, funkcionalne i motori¢ke sposobnosti, termore-
gulacioni sistem i otklanjanje telesnih deformiteta i sma-
njenje telesne tezine. Navikavanje na vodu i aktivnosti
u njoj razvijaju kod dece istrajnost u radu, jacanje volje,
upornosti, samodiscipline (Zrnzevi¢, 2015).

Slobodne aktivnosti u skoli u prirodi imaju za cilj
realaksaciju organizma, obnavljanje i poveéanje zivotne
energije i optimizma. Zajedno sa drugim aktivnostima
(nastava,samostalan rad ucenika) omogucavaju preva-
zilazenje negativnih posledica dugog boravka dece u
zatvorenom prostoru, ogranicenog kretanja i bavljenja
fizickim aktivnostima, nepravilne ishrane i boravka u
zagadenim gradskim sredinama. U prirodnom okruzenju
podize se nivo motorickih i funkcionalnih sposobnosti,
ali 1 poboljsava adaptiranost kardiovaskularnog i respi-
ratornog sistema na fizi¢ki napor kome su deca izloZzena
kroz razne aktivnosti.

ZAKLIUCAK

U savremenim uslovima zivljenja deca Skolskog
uzrasta su manje fizicki aktivna §to neminovno ima za
posledicu osiromasene motoricke sposobnosti i naruSenu
biolosku i psiholosku ravnotezu organizma. Oslanjanje
na Skolu i nastavu fizickog vaspitanja u smislu ostvariva-
nja zadataka fizicko-zdravstvenog vaspitanja ne daje za-
dovoljavajuce rezultate. lako se Skola u prirodi organizuje
jednom godisnje celovit vaspitni pristup u njoj kompen-
zuje odredene slabosti $kole. Najveéi doprinos skola u
prirodi daje na polju realizacije zdravstveno-rekreativnih
ciljeva. Skola u prirodi ¢e zasigurno ublaziti posledice
nekretanja dece, njihovog boravka u zagadenim sredina-
ma, i nepravilne ishrane, a vaspitni uticaji primenjivani
tokom boravka dece u njoj imaju dugorocne efekte na
ucenike. Ovaj model vaspitno-obrazovnog rada podrazu-
meva dobru pedagosko-didakticko-metodi¢ku pripremu
ucitelja. S tim u vezi, evidentno je da postoji potreba da
se na uciteljskim fakultetima omoguci sistemsko ospo-
sobljavanje i razvijanje medupredmetnih kompetencija
buducih ucitelja za primenu integrativne nastave. Usa-
vrsavanjem ucitelja i jatanjem njihovih kompetencija za
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organizational model thrive in the domestic educational
practice, as is the case in many developed countries around
the world, by enhancing teachers’ professional develop-
ment and strengthening their competencies for organizing
lessons in outdoor schools, as well as by promoting family
pedagogy (in terms of raising parents’ awareness of the
importance of organized outdoor activities for children).

realizaciju Skole u prirodi i pedagogizacijom porodice (u
smislu jacanja svesti roditelja o znacaju organizovanog
boravka dece u prirodi) moZe se postici da ovaj organiza-
cioni model zazivi u domacoj vaspitno-obrazovnoj prak-
si kao $to je to sluaj u mnogim razvijenim zemljama
Sirom sveta.
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